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Lesson2
Review Elements of FluencyandPractice
Rereading the Passage Independently
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Lesson2
FeedbackGuide

Listen to the student read the text aloud. In your feedback, focus on
one element of fluency at a time and invite the student to practice
improving in that element. Reassure students that fluency is
something that improves with practice and that it is OK if they don’t
read a passage fluently at first. They will improve every time they
reread the passage. Look for additional opportunities during the
day to listen to students read and provide feedback.

Accuracy: Students need to read most words correctly and
automatically. If students are struggling to decode and recognize
many words automatically, consider providing them with a text
more appropriate to their reading level or having them practice
reading a shorter section of the passage during the week. Students
who consistently struggle with accuracy will not be able to improve
other elements of fluency and may be in need of intervention.
Support students with accuracy by using the following correction
routine:
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Lesson2
For decodable words:

• Point to the sound-spelling wall card.
• Say the mnemonic and have students repeat the associated

sound.
• Then, point to the word that prompted the error during reading.

Have all students reread the word and then the entire
sentence.

For High Frequency Words and other non-decodable words:
• Tell students the word.
• Then, point to the beginning of the phrase or sentence and

have students reread the entire sentence.

Pace: Students read at an appropriate pace when they recognize
most words automatically and read them smoothly and at just the
right speed. They don’t have to stop to figure out many words, and
they read in phrases, not word-by-word. Some suggestions for
supportive feedback on pace are below:

• Model reading a sentence or two at a good pace. Have the
student reread the same sentence(s).

• “Read the sentence again, and read the words [made a noise]
together, not word by word.”
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Lesson2
• “You read a little fast. Practice that sentence again, slowing

down a bit.”
• “You read that smoothly, without taking many breaks.”

Expression: Pace and phrasing (above) are aspects of expressive
reading. Expressive reading happens once accurate, automatic
reading is well established. Expressive readers sound like they are
trying to make sense of what they are reading (expression is
closely related to comprehension). Some suggestions for
supporting students with expressive reading are below:

• Model how a sentence(s) should sound.
• Think aloud for students about why you read the sentence(s)

the way you did. (e.g., “I noticed there was a question mark at
the end of this sentence, so I read it like I was asking a
question.”; “The quotation marks show when someone is
talking, so I read the words a little louder and like the character
was speaking.”; “I emphasized the word [love] in [Hope loved a
good mystery] to show the meaning: Hope was ready excited
to solve the mystery.”)

• Have students reread the sentence(s) you modeled with
expressive reading.
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Lesson2
• “You changed the tone of your voice to express the author’s

meaning.”
• “The volume of your voice was natural, like you were talking to

a friend.”
• The Multidimensional Fluency Rubric (Zutell and Rasinski, 1991)

offers more detail about expressive reading and what to look
for when listening to students read.

• Have students reread the sentence(s) you modeled with
expressive reading.

• “You changed the tone of your voice to express the author’s
meaning.”

• “The volume of your voice was natural, like you were talking to
a friend.”

The Multidimensional Fluency Rubric (Zutell and Rasinski, 1991)
offers more detail about expressive reading and what to look for
when listening to students read.
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